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Introduction
Educational psychologists indicate that in learning processes affective or motivational (why to learn) dimensions may powerfully influence the outcomes of the studies. (Kursukar 2012). It has been assumed that emotional and motivational problems may turn out to be risk factors for underachieving (Clinkenbeard PR et al 2012) . Study motivation is often divided into two contrasting types: intrinsic and extrinsic. People who are intrinsically motivated to learn are interested and focused on the task. People who are extrinsically motivated are interested in the outcomes of learning (grades, prizes etc) more than the task itself The best-known instrument for measuring students' strategies of learning is to study students' approaches to learning (SAL) (Biggs 1999 & Johnson 1989) argues that positive interdependence between students in a small group increases study motivation and commitment.
According to Thompson (2008) and Christie et al. The present study aims at gaining a better understanding about undergraduate medical students' conceptions of learning in small groups and the plausible benefit of them as a learning environment. Our specific research question was whether there is dependence between students' perceptions of learning, the usefulness of working in small groups. Do the small group experiences lead to commitment to the contents and meaningful learning? What kind of evaluation is needed to get adequate feedback on learning and motivational factors influencing the learning outcomes?
Materials and Methods
Participants were 52 undergraduate medical students during the primary health care course between the 1st and the 5th year in the spring 2012 .Medical students in Helsinki have courses in general practice 
Figure 1
In this model, we predicted the scene where everybody is to agree completely with having motivation problems connected with their present studies. In this case, the ma-jority (75%) would also agree with having difficulty finding meaning with connecting with their studies .Two out of three students with motivational problems did not find obtaining professional competence important. Among those students who had motivation problems 77% find the atmosphere in the small group quite negative and over half (56%) felt that there would be lack of mutual trust within the peer group.
Figure 2
If we predicted that nobody was to have motivational problems with their present studies, the majority would have no difficulties in finding meaning and connected with their studies. Among these students almost everyone would find obtaining professional competence important, 37% agreed and 63% totally agreed this with argument. Those students find the atmosphere positive in the study group. The majority (88%) of these students felt mutual trust within the peer group. The argument was agreed by 41% of these students and totally agreed by 47% of them.
Discussion
The Bayesian modeling demonstrates the significance of motivation to the learning experience. The modeling gave the result where students having motivation problems in the contents of their present studies thought that the atmosphere in the small group was negative and they did not have mutual trust in fellow students. They also had difficulties in meaning making connected with their studies and they did not find gaining professional competence so important. The experience of motivation problems reflects study alienation and reaching the goals seems less important.
According to Entwistle and Tait (1993) The contradictive views of others enrich and contest the students' own thinking. Positive atmosphere in the small group predicts mutual trust and gives space to new ideas, where contradictive views can raise interesting discussions. Mercer (1996) points out the importance of exploratory talk. Such talk among the peers generates socio-cognitive conflict, which motivates enquiry and conceptual change. This exploratory talk can prompt learners to think constructively about events they experience after the group task is completed. It is important to understand how and why students perceive their learning environment in the way they do.
Some methodological reflections
Earlier studies concerning students' opinions about their learning environments and study approaches have been analyzed using logistic regression, by one- 
Educational and theoretical significance
The assessment instruments used in this study, combining two sets of questions, allowed us to get broader information not only from the learning environment, but also from the student approaches to studying /learning. It is equally important to support students' learning skills and teachers' teaching skills.
At our medical school, in Helsinki University we have paid much attention to designing learning environments that consistently encourage students to deploy the deep learning approach by arranging courses on university pedagogy to the faculty members of the medical school.
Based on the results of the Bayesian analyses we conclude that the same learning environment may not be perceived in the similar way by all students.
